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 WOULD NPW BOARD STRUCTURES I'MPROVE COLLEGE GOVERNANCE?
. \

, " A FORUM T@ EXAMINE CANADIAN EXPERTENCES )

M -

~

| . " Abram G. Konrad
<. ¢ University of Alberta

~

- - -

The major'purpoée of this prﬁscntation is to draw upon Canadian )

-
.

* I \ - * / )
experience to focus upon the stfuctural context of governing boards 17/'

Although'we shall not describe

P

1 attempt to identify

postsecondary non-university education.

in detail any one of the provincial systems, wé wil
e

the common as well as some of the unique features of these systems. My

., commen*s will establish the background 5géin§t which specific.iésueé- f

A}

‘can be explored. ‘Each of the forum m%mbgrs, in turn, wi%l.provide.thé

vieus of a lay board member, a student board member and a college

L4 +

presideﬂtf Hopefully, each of you will provide an even greécer sense
1 . ) .
of rcality to-our session byrdrawing specifically upon your own gxperiences

4nd sharing these with us in the ‘interaction session. - . ’ ’
. . P \ R . ’

Legislative authority. In any discussion of educational structures

in Canada, explicit reference must be made to Section 93 of the British

North America Act which gives'complcte control of education to the provinces..

-

- . ! .
Alithough federal involvement in postsecondary eddcation is substantial,

’ ’

especially in technical/vocational and mdnpower. programs, legal responsi- <

+ility for education reside- in prcvincial legislatures. There are no
» N 4

-

federal agencies specffically designed to effect decision-making in the

3
.

" community colleges; provincial legislatures are solely responsible for

.

i
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A Presentation propared for the 1975 AACJC amnual convention, Seattle, !
April 15, 1975. Permission to Juote or reprint restricted.
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meeting the educational ﬁeeds of §ociety.
Provincial-legisiﬁtive bodies may be regarded as the most com-

[ KN

prehensiﬁe structures for decisid&—making in postsogondary education.

° 3

Publlc/policied regardlng societal goals, provincial and ;nst1tutiona1

structures, and flscal prlorlties develnp from the debate within the

. political forums in each pravince. "~ And these forums are subject to

all of the pressurés and ihffhences that are common to political struc-
’ . . S

’ N H .
. . . “

3~ ~ !

tures. ]

“x

Deﬁartmental struc%grés. Eﬁch of the provihcial 1egi§1atures .

i . »
has establishe& governnent departments to direct the operation of post—

secondary education. Legi&latlve members are elected; depar?hental

]

officers are appointed. In each prOVane, civil servantsgin 2 government

w

d;;;?tﬁent cérry the responsibility for the overall-planning, develop-
ment, and manaéement of colleég/opq;ations. They specify standards of

‘perfcrmance and provide coordination among the various institutions-

.within a systéﬁ. Compared with collegg aﬁd'univérsity bbg(gtipns in

. L
r . -

the ypited States, it would appear that college operations are\moré
‘ .

eentralized in Canadg. ’ . .

7

- Institutional boards. The tradition of boards of trustees is

well-established.in North Ametica. .Interestingly, however, govérning

boards do not exist uniferml& for all types of postsecondary institutions

. . N
. 1in €anada. Only universities have boards of trustees in each of the

.

provincés; technical institutes, generalli,are operated directly by
’ -
prov}nckal departments of government in cach province. A variety of
. arrangements obtain for the cgmmﬁniti colleges, and I will review three

-
-

3 ,
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eof these briefly.

/
The college board council) of each public college in pritish'

Columbia is constituted by a c

prédedures. Government appointees consgitute a minority on a board'

the majority of members on a governing board are trustees who represent.

local school districts cooperatiyg in the operacion of the college.

The trustees serve on school boards through non-partisan elections

and ore member froq each cooperating school district is selected to

L

represent that district on the college board. The term of office.

for all board members in British Columbia is one jear., although reap-

. , . i &

pointments may occur. The college principal and bursar éttend meetings

of the board but they do not hold membership on the board. No . s

. .

instit tional representatives serve as members of the college boards in

British Columbia. - ' . . '
" Each of the public colleges operates under the direction of

a board of governors in Alberta. The board consists of five .iay members

-

_ appointed by government, the college presiosnt, a faculty elected bx
the faculty and a student selected by the st?ﬂents. Lay members Serve .
three-year terms and are subject to reappointment-; instituﬁlonal membefs

N - -
serve onc-year terms which also may be renewed. No role distinctions
are made between lay and institutional members.
3 :

College boards in Quebec also are composeé of appointed and

Al
-

;

t R

elected membe.s, as well as of external and internal members. Nineteen

persons serve on the CEGEP boarﬁ:ifiva lay members‘appointcd by govern-

) ' ) ’&

ment, four parents of students elccted by the parents, four faculty
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elected by. the faculty, two s wdcnts selectcd by the students, two /

. additional persons selected by the institutio1, the academic dean and S

the president. In summary, nine extaernal members and .ten internal
\ L4 I} :

members constitute a college board in Quebec. '
{
Against this very sPetchy background we will -noy invite three,

participants in Canadian college Boards to identify selected governance

issues. .Anne‘Stevenson, chairperson of Cariboo College Council in

. .
. . . ‘“»

Kamloops, will address the question from the vantage pqint of a lay

/?

board member; Gary Dohla, PrESident of/;he’ﬂount "Royal College Students .

Association]:n Calagary, w1ll provide an institutional answer, "and,

-
'S

finally, we ill ge5 the presidential perspectives from George Wootton

1 ¢ i ,

of Dquglas College in New Westminstér. Following the three presentations,
' T )
we will welcome' your partigipation in an interaction on the forum question.

. .

- Y] . . N
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" been implemented; others are being assessed by the Department of

»
*

! HURDLES; TO OVERCOME

N . .

: ‘Anne Stevefnson . ' ia
. Cariboo College
b ]

- - . ’ H .

Cojpmunity colleges'have set new and exciting directions in
: ’ ‘ ; y . e

edu%ation-in-British Columbia. The Department of Education recently

4

-

received the reporb of a Task Force,which was established to assess

\ 4 L
the- needs and aspirations of the people in BriE1sh Coldmbjia in develop-

.

ing all facetd of community colleges. Many recommendations have already

i

 Educatigh. A democracy demands' more of people than any other form ]
of goverunment. Nevertheless, on the way to perfection there are hurdles E
3 L4 - R , . f

to overcome. ’ ] - <: :

Schgol District Representatdon

P

A problem, and sometimes a highly emotional one, facing college .

'] [ . ‘
boards in British Columbia is the place-of school trustees,on cotlege . \

boards. (In B. C., college boards are called councils and board’ membexs

are referred to as counsellors ) There are board members who feel

strongly that schuol trustees must-be part of the college board because

of school’ board budget control, and‘school trustees are able to give - \;
A

the grass roots.input. Without the school trustee, the cnllege board

Y,

would become remote from school'districts, especially in rural areas.

‘ ¢

Then there are those school trusteps on college boards who are already .
deeply involved with school bo d{iommitments. To take on another area

involving as much commitment as\that of a school trustee is impossible

LA
- .

“ 3

—5—‘ , . ’ ' . i -
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for many,\fr taken reluctantly by others. To which body does the school /
. —— ¢ . \
trustee owe his/her allegiance? School trustees think it should be .

4 .
.

to the schdol board. College bqards think the college should occup§

enough time and'attentibp to perfofm a dedicated service. As collegps
L L 2 . .
grow in numher und size it become inqre351ngly difficult to ¢o-opt
- -’
school trustees co sft on college boards. The result 1s, this area
)

¢

of service is frequently performgd’ unwillingly. Trustees, hoping -the -

stint will not 1as; Tong. “Interior colleges serve large geograﬁhic

areas which meansvcheeschoplftr&stee members of college boards mst - .

t
. .

add more time away from bqsxness, home and family, because college board

Lo b

meetlngs frgquently mean an overnight stay. The solqtion to school ' .

’ § LI . e
board'reﬁreseqtatiqp Ray be: . . }f
13 Con;inde as q:preseﬁt for those school trustees'whd_feél trustee - . :

involvement, is.importadt to the direction colleges will take. . .

2) Permit school boards to choose a knowledgable, interestedNgersde, B

R .
' ¢ 3 2

3 ~
~who .is not’a trustee, but has the confidence of-the school beoard .

to represent the grass rodéts ofy the school distticts.
¢ . : .
3) Election at large within the school disrrict’ .

. 1

. Who Votes?

Another controversial issue that B.C. college boards face is .

L4
the acceptarce ¢t the rejection of the Task Force's red?mmendation that

boards should ‘be more representative of not only the vﬁole college .

) ' o ; . '
region, but also of the college community itselé, that is administration,
: N J

student$’and faculty.

{1 . . ]
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Principal. Certain bod}d members question the rights.of the “
- . \ . +
principal to vote -- the principal who is carefully chosen by the

board to reflect the philosophy of the board, and who is the chief
° ¢ -

. v

. y . .
“executive officer. The ‘old <ry of "who rums the college, the board
. - . N . LI -

or «the priucipal?" is an‘argument freqﬁeptly used against the principal's

voting powers. 1If a v1ta1 issue has a split ‘vete and the’ vote*of the . .-

principal decides che issue, those members opposed to” cﬁe princ1pal C
voting rights are egg:1nced that too much power is wielded by him. .

ThLS argument’ @s refuced by statlng that any crucial quest1on “that is

| —3—577

J : T
decided by ong?%ote should go back fOr re—examinat1on. - The solution ©

o A ]

may be to give'the principal the choice of exercising the right to’ o -

voce, or not, but he/she should not be incrim1nated if .the ch01c7’is to &

forego the privilege of voting. Hb/she may. not wish to inJure pubric «

relations by negatlng a proposal on which faculty and/or. students .
i

~ have spent much time anr gnergy. Chances are that anything of great

e

moment would,reau" substantial majority -- declared b} poiTEy -- or

would have been thoroughly inTestigated 1o?é‘beforetic appeared ¢1

the board agenda. -. i '
. ] . . \

-

Faculty. -Instead ot sitting at the board table giving vocal \
T ’ i

’ .

input, to which the board actively, or.inactivelx, 1istcns) %Pe /.( -
: ,

faculty representative with voting powers must take responsibility <«
- 7 - .
H

. foprh}s/her actions. Because of the direction given by the facuytf ’ )

e

their. representative must reflect the concerns of the faculty. The® .
‘
) . .

contribution given by the voting faculty member opcns:énotZE;/dimension

: L} .
to both college board and Facdulty Association. 1In discussions of the . ¢

.




. .

. .

& " ‘ é

’budget the faculty representative is involved in establisﬁing prioritiés

concerning facilities and progfemmes for' the wholé college region.
} : c ' '

»

In this decision-making experience the faculty representative's own dis-
] .

cipline is‘of little consequence. + He/she must be controlled first by

the philosophy of- the college and, second, by the needs of all faculties
(including Cont1nuivg Educ ) of the whole college region. Addeé\

to thiq‘respoﬁsibility the faculty member must just;f? his/her stand

. E 3

to the Faculty Association. The faoolty member thus becomes a mich

[

A Y

some faculty members are -eager to have a vote on the board, there are

more usefal member 'to board and a good liaison for faculty. :;?ﬁgh

kS

-somﬁ who state emphatically that they would rather ‘attend board

meetings as CritiCS6 /They fear that working in close harmoqy on the

3

boatd would spoil the gdversary attitude which they feel is neces-(r
" \ .

sary at the bargaining table. If the Faculty Association were give

the choice to vote or not to vote, who would win’
R )

’
r . *

Students. In spite of publicity t?/tre contrary, the studeAt
¢ . i 0 -
is not always given the First consideratiop at .the various levels of
| - ) ‘: : : ) ¢ .
twe educational system. Colleges are uniquely equipped to recognize

the value of the student's;input in decision-making because >f the

numbers of matdre students and because of the variety of programmes

in a comprehensive college. Though students have been asking for a

vojce (vote), there is opathy in pdrticipat1ng in college affalrs,
L4

serving on stu ent council working on student newspapen. P vote
| o
on the board Will give students sqpe clout in the decision-making .
i, . \ -

.5? A . - L -

b4 »t
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. the prioritles in the budget for the boar% as well as for fellow students.

,
be denied courses to enable tlfc college to fund, properly, counselling

pruccsv which will hopafully interest thc whole Student .body. The o -

s<board gatns\additional insight into the pcrception of .the needs and

- —_— .

aspiratious of'students. The students must, like faculty,.establlsh ) 4 ‘

the priorities of the whole collehe region, with a limited budget. .
—— - \
Students’ have been able to voice opinions at board mecetings, .but this

eXperﬂencenis vastly different from accepting the responsibillty of

voting for a library or a gymnasium and defending the vote —- considering

. - D

7 . |
The student -is. thus held accountable for this decision and the board A
- \

. \
learns the priorities of students. '

1 ) oL . .
In a.multi-campus coll ge which provides a large Continuing

Education programme in the populated and remote areas -- what students

should votc? Fullbtime students’ And/or any student anywhere in the

- ~

college region, taking any coursé for any lengnh.of time? Another policy
f] ’ .
problem for the board to ponder . . ’ ) .y -

Budget and Educabional Priorities

.« ! -~

The preparation of the budget is a difficult task for both admin-

-, N

istration azp the college beard; perhaps the most difficult aspect is

L T o :
the need to establish priorities, guided by thg philosophy of the board. ] .

N -

*Will fxrst or second year unl"é?gity transfer” programmes take precedence

aver upgrading and remedial courses? Will the academic faculty and students .

4

and guidance as well as indgpth'upgrading progrqmmcs\-- necessary id a
. . .’ \‘y I
proclaimed open door college? Or will those doors be closed to enable .

the money to go to an extension of existing prog amnes?

‘e B
. .

'8 ~ .
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" needs of thaée people have beEn neglected except;ferAerer§ few short

the vast College™region mny force the board into expen51ve off—campus

-

courses that small communities, and eepecially thelgacive people, are

-

asking for. Can a board juScify the cost of a _six-person enrolment in

an English class remote from campus, but an enthusiastic class in a

L]

community which receives ver few of tﬂe benefits from the college

enjoyed by students aqg the general public whd live close to the main-

campus? These are difficult|decisions boards’

cycle.

must face in a recessjon
A CUUN

3 .
. e,
booo
s o7 e

Using the expertise on faculty, may the college dare plan for
. . R \
future electronic packaged programmes to be delivered tp remote areas,
+ - . . - .

chers? The

to ranchers and their familiesz\iTo'miners, cowboys, t
. ’,’ - »

\ .
Continuing Educat@on vocatiodal Apurses. The cost of +servi€e to the.

compunity" under a tighc budget is a growing problem a?d the cstablish-
. { £ o . | .

ing of priorit:\ies is a nig]?vare. B ,f .

o =t a .
.

College boards must put pressure on che'Depart%ent of Education

through /the B.€. Associat ‘on of Colleges to ask for deinite plans for

provincially oriented courses. The right course in the r’ollegé'to

r ) B R A .
avoid waste of numan and fjinangial resanrces, researching courses without

.

-

di- ection from the Department _that such” ‘pngremme would be seriously

S ° H
considered in that college. A provincial| plan for provincially oriented \

_ * . * e
courses is:requirTed to avoid wasteful dup icatiﬁdfof time and money.
-~ ‘ . .

.- . \ AL
Wastefpl duplication of services must be avoided -- for example, universities

9ompe%ing with colleges, particularly in th ficid of adult education. .




L
The spheres of 1nf1ucnce, the expcrtlsc of F‘Eﬁ'levcls of education,

: ., 2.
\._ ,,_]_1_ ] - R . .
v . ' v 3 3 e . o
f ;\ N A . o . .
. T .
. ) -

must be clearly-defined to avoxd wasteful dupllcatlon of services.
B

he paty)
: /)c 4 { . " .
universitles are not in.competitlon, those areas throughout the province .
-1

4

AN
‘_,

tions, of each must also be researched so that coliecges and
. ,

\ .
,
.

»

cities 1ud rural communlties that are best se\yed by colleges should -

b

aspire to become l;ttlc unlversicies.
\ - X , .
they are dedicated bo the philosophy of comprehensive-colleges, where \gE ,

~
L - »
e restricted to colleges. At the same\tlme.colleges should‘never
~ . M P
. L] \ , ‘j"
\\ds\should never forget‘that

™ s

I Y
careér or vocat}onal. AR :

all courses hawe equa1 status, be they academi?
. o, - .. -

-
~ : " - R . L.
’ * N 1 &“

Labour Relations - .
i i o"f .

-
o i,

o The process of pargainlng must be understood by board members.
They may appear at the bargalning table, but even if :apable they should ‘ i

s

not act. as negotlators. Emotions must be controlIed no*matter whﬁt .

the provocatlon in th1s bargalnlng gn&:‘T;oard mefitbers, espécially new’ ., s
. “ . ,.c

.
~
- . .
o3

members, must be mede agware that }.18150?111\15(: be ma1ntamed so that .
) ¢ . >

L4 - vy <4

. r
quickly, w1thout hard* feclings, and in the ipterests of student education,
the previous climate of co—oparatlon will preVail. The\adyersary re- '
N . - ,
LS

Tationship should’ be regarded as’ a’ competitlon f wits, not a confron-

tation of péinciples; goodwill must prevail. If\negotiatibns end in - G
R . r~ [ER T ".

. .
strike action, .s0 be it.
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VIEWS OF STUDENTS AND FACULTY
[ ]

o T Gary J. Doaaa - )
* ¢ Mount Royal College ‘ ‘ .
P \ N . . » . . * ;
. ‘\/'_ - : - .
« .+ A'board structure incorporating institutional rgpresentation, U

!
1 believe, does; improve the governance of the college:
LY - . ’ ' f [S N
“a T Student and faculty members of the board can 'provide a more
’ complete institutional point-of-vgw than cou.ld the admini ‘ration L
. A\.\ \

" by themselves. Also, the Students Counc?l or Faculty Association hale,

- the opportunity of hearing from their respeotiye representativ’ﬁ' of par- ~‘
4
ticular boai‘ﬁﬂaction, thus, theft dents Cmmc/il or Faculty Association R

are possib]:y more amenable to part1cu1ar ac\tions than 1if they hear about - S0

these (?om the administrstion ! . o f: "

‘ . ;: %
A IhereQS also the point that students or facllty members can T T

. » s ¢

3
bring to the attent ion of- the public members how any action or inaction . .
. i R =

of the board. will affect either association ot a segment,.uf its member-

o

-
-

ship. In this way they are very much like a sounding boarq pf thea.preople '

who will be ajfected by the adoption and implementation of a particular T s

3
R - — —— A — [ ——

'policy. 'l‘he dmini§tra*ors report on reaction they perceive but, as

N y |
was stated‘farlier, the s%l\ents or. chulty through their representatives ' .

on the bo‘ard can relay a more\spec ifidt reaction to pelicy. /

—s’\ N
. , In my capacity as a nember of ward a{%s president of the ‘

Y .

Students Asscciaticp, 1. am able to gi‘rcf less gen

1ized statement as ’

°

to how policy will affect the s ‘Association.

L d

~ AT am \n\:lposition of Le as (iwa‘r as is possible of what ‘the ~_

' aboard._-is doing™ planning, plus of Wwhat/direction the Students ; T
~ A - ] —12- -

R S
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~ \ .

, : Assoc1ation is taking or could takc. I do not think a conflice of"

interest exists or?that the confidentiality of the board is endangered. //

. ° [ ! [ P . e ,
¢ : Another aspect ‘of having student and faculty members on the /
e Board 6f/Coverne§; is that they are made aware, hreugh contact with .« -

blic members df °the board,, what the public perspective is.

This_

the

* . is'important because I believe publie buard members are the furthest

. ~
e college community and what is happening in that com-
- * -,

This, .

removed from th

They rely primarily on reports from the administration.

s munity.
" .{%wa \ 1 ) . "
L < ) (I believe, is an unfortunate situation.
E J) ' Ihe;conposition of the board, I believe, should be seven public
' members, two-facultv; two students, and one ndn-faculty staff member ) o
who is not in an administrative position. - N ~
#F - 1 do not think that the pres\menc of the rollege should be a .o ' =
N S voting member of the board but, rather, that he ghould attend a)l board . %
v . meet irgs, along with other key administrative officers to provide input
- |
) only. . LI . ‘ .
- , . '
) o L]
F'1 Y , —_— I}
* [
- . '
B L] , . -
/ ¢ ) . » ) ‘”\’(‘:
L .4 ,‘ﬂ'\’ ° ) a >
y - / . ‘
s . \ -
°
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[
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éiPRESIDFNT S~PhRSPLCTIVL ON COLLEGE COVERNANCE
o).

4
& .
?’, George C. Wootton

. - ) Douglas College -

;"‘The role of the president of a community college has changed

4

\Q"Oq-.
.

markedly over}the last tnqygeéades. From a time when the president

-

L)

was the §ole "voice" for the institution to the present when all groups ..

A\ ////f/

dirthly or indiréctly involved with the col ege want a major and 33559;/////
M )

- ,say in the running of ‘the college, the preiigent/has;ebyilegi§l§tion, Y.
o X . AddR

.

£y

Abeen-thex"fé§ponsibleﬂ,pezson.’
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Is this change in interest and desire for involvament good or

bad? Obviously, no simple answer exists.- However, I will briefly de-
1 \

velop the case-for the positive aspect of the invqlvement of -faculty
and students on the college board. In s0 doing, I will also indicate

the negative aspects. that can result-if care is not taken in: clearly
L]

lnd1cat1ng the nature of the responsibility while serving on the boaré
]

.

First, we must be suré, that the board understands its role and

résponsibility Briei414§tgtgd, this is to establish the basic philosophy

[

for the college; to approve basic operating policy; to oversee the

expenditure of public and private funds; to ensure that 7he neeés of
\

the various groups involved with the college are met; and finally to .
interact politicélly Vith'the various levels of government on behalf /
of the colleggga ‘ . &

It has been generally accepted that to do the abovae, the board

.

should' be representative of the comﬁunity. (In the past, the 6ommunity
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‘has referred to the efternal community.) Selection of a board mémber
' . '
has been by ﬁﬁpointmgét and/or elcction, and has been based 2n the’

premise that the member shouid'bring to the board the.pérsbcctive that
his/h@ -backgrﬁind alLowsz A new board member offin tries to speak
on béigif of his/her gygué and.to vote o; issues based on the desires
of his/her constituency. A co}lege,bshr&,capnoc ge truly cffective
dncil the members recognize that they arc.expecbed to act and vate on

the basis of what is best for the collegé.

The same rationale h91ds in the case where representaﬁlqn on
—

[

. ,
the board is extended to the internal community, i.e. facclty and s

\ } / .
students (or if we truly believe in repréggncation of all'the internal

1

groups, -then to faculty, gtudents, support staff and administration).

. e )
Here the board meébertmust, :f he or she is to be effective, take even ¢

greater care to act as a member of the board who has a student, faculty
o ) . . ' i '
staff or adminjstrative background, rather than as the spokesman for

) /

p /
the particular group frop which he/she comes. Care must be jtaken to
Py (4
ensure that those matters\which sp cificalf% relate to facjﬁty, éupport'
3 i ., '
staff, or stulent welfare or working conditions are left t¢ “tHe various-
> - Y

.
association or union groups to prcsent to the board or c ittee of the

board. C , ) ' ¢ /

" . ~

attempt's to relate to the board what is happening in the college from

The student, support staff, or facdlcy member 07Lthe board who

his/her lipited perspective is doing a’dissgrvicc to both the boa

.

~

and the group supposedly being represented. this is not’ a problemy en’

these individuals, like other members of the board, act on the basis of
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?gfffﬂirbnard and by the various associations and union groups. In this
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S [( case,«thei:>6pi“ions are of great value to the board in attemptﬁng to

' Q‘ arrive ‘at a dﬁcisicn. . ,

o/
sA
o

o7 ~>his recommendations to the board ‘based on input fron‘ each of t:he affected «

‘groups. They must en as members of the board who have some specific .

~16- , ) ">

i . .
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the information presented‘to the board chtoﬁgh the various committees

~
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* The oéten-raised question of "conflict of interesr" for faculty

.

t staff is not a problem if the mempers from, thesc groups act’
/

in a manner consﬁ&tent with thd-expected of ‘a board~m¢mber= That is,

! 1 :

each decision will be based*on what is the best for ¢he college tather

than what is bgst for the specific group. . This canﬂcause the members ’

problems yith some of the membezs of their peer gnb%g who will not .

3ppreciate their posjtion but this is the price ﬁhat they will have to

v U . / 4 - - )

pay. : y . I -
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" The major precaution the bpafd will have to take is to ensure

that the role and the authority.of the president as the official spokesban

[ L.

]
for the éollege and his role as the final authority for the operation @f . .-

the college are perfectly clear and strongly supported.’ The.presideﬂ: J

does not attempt to repreéent any or all groups in che college but makes

.
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groups. Neither should Jthe faculty, suppotrt staff, scudenc or administrhcive

members of the‘dollege oard be 1ookeq.oq.gs official spokesmen for- thef{ ;

> * /f .

experiences in comﬁunity college worﬁfithe same as other members of
/

the board who have experiencc with business, industry, minority groyps or 'y

{ﬁnions, etc.
.

1f the above guidelines are followed, % successful board shouid be

St‘thened, rather than weakened, by the addition of student faculty,

support staff, and administrative members. . - N
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